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LEARNING TO LIVE LIFE TO THE FULL 

 

Headteacher    Martin Doyle, BA (Hons), PGCE, Adv. Dip. Ed., NPQH 

 
Deputy Headteachers   Kelly Whiting / Marc Kirby  
Assistant Headteacher  Anja Slavec 
 
Riverside School   Telephone  020 8889 7814  
White Hart Lane   Email  admin@riverside.haringey.sch.uk 
London N22 5QJ   Website  www.riverside.haringey.sch.uk                                                                       
      

Staff structure 

 
 
Governing board 

Chair of governors    - elected by the board from one of the last three categories below 

Headteacher governor   - by self-election 

Staff governor (1)      - elected by the staff  

Parent governors (2)      - elected by parents 

Co-opted governors (7)    - appointed by other governors  

Local Authority governor (1)    - appointed by the council 

mailto:admin@riverside.haringey.sch.uk
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Riversideôs Provision 
 

Riverside is a successful 175-place Haringey community secondary special school. The school is located 
on the same site as Mulberry Academy Woodside which enables a range of inclusive group activities to 
take place between the schools.  
 

Students at Riverside experience a wide range of general, moderate, complex, severe and profound and 
multiple learning difficulties, from the highest functioning to the most complex. Approximately two-thirds  of 
the schoolôs population have a diagnosis of autism, one third a variety of other needs. 

The school is organised into five Teams. The age ranges are Teams 1-3; 11-16, Team 4; 11-19, Team 5; 
16-19. Teams 1-4 are grouped according to common levels of independence and needs within the Teams; 
Team 5 is based in an off-site provision covering a wide range of needs (see page 6 for details). 
 

Our Vision 
 

¶ We ensure that students, staff, parents, governors, and supporters feel welcomed, valued and 
involved. 

¶ We help all students develop high self-esteem, independence skills and an enthusiastic attitude 
to life and learning. 

¶ We deliver learning programmes to enable all students to make a success of their schooling and 
their lives. 

¶ We value and promote studentsô active and inclusive engagement in wider society at a time 
of accelerating change. 

 
Our Aims 
 

Á To ensure that inspirational teaching is at the heart of the schoolôs work, and that, consequently, 
students make the best progress possible in developing their knowledge, skills and understanding. 

Á To deliver a broad, balanced, and relevant curriculum in which learning is creative, challenging and 
rewarding, and through which students can develop and thrive according to their individual needs. 

Á To provide a safe, healthy, and stimulating learning environment where clear boundaries for students 
are respectfully communicated and consistently reinforced.  

Á To develop studentsô communication skills, and encourage self-confidence and a positive attitude to 
learning, enabling all students to interact effectively, express their preferences and needs and 
participate in decision-making.  

Á To develop studentsô relationship skills, encouraging shared values and sensitivity to others, and 
promoting self- and peer-advocacy.  

Á To ensure that all students feel part of the whole campus community and that inclusion between 
Riverside and Mulberry Academy Woodside is promoted, following core principles of mutual respect 
and the celebration of difference. 

Á To ensure that all students have access to accredited courses according to their abilities and interests 
and provide vocational training and work experience to help students prepare for adult life and 
become confident citizens. 

Á To enhance studentsô links with the wider community, supporting them according to individual need in 
experiencing and engaging with the broadest possible range of activities and settings.  

Á To maintain a staff culture of high-quality continuous professional development in which skilled, 
reflective practitioners effectively support studentsô learning. 

Á To ensure that every culture and heritage at the school is valued, understood, and embraced for its 
richness and diversity, that all equalities issues are effectively addressed, and that any revealed 
prejudices are rigorously challenged. 
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Inspections & School Reviews 
 

  
    OFSTED INSPECTION ð April 2022 

 
 

Overall effectiveness: Good  The quality of education: Good 
Behaviour and attitudes: Outstanding Personal development: Outstanding 
Leadership and management: Good Sixth-form provision: Good 
 

¶ óPupils and staff enjoy first-rate, trusting relationships. Staff are experts at managing pupilsô 
behaviours. They do so with consistencyô. 

¶ óLeaders prioritise teaching pupils to communicate effectivelyô.  

¶ óStaff promote a love of reading by using a range of class texts in lessons and by reading to all pupils. 
This includes pupils with profound needs. Staff help pupils recognise sounds that are meaningful to 
their lives.  Staff make learning fun and engaging.ô 

¶ óThe school has an effective careers information, education, advice, and guidance programme. Pupils 
take part in work experience. For example, Year 11 pupils are engaged in a school business enterprise 
of washing cars.ô 

¶ óThe school has an extensive programme for pupilsô enrichment outside the classroom. It makes a 
wonderful contribution to pupilôs personal developmentô. 

¶ óPupils take part in joint projects with overseas schools. They also visit museums, participate in a 
Shakespeare Arts Festival, and enter Art competitions. Pupils learn to cycle and to use public transport 
safely. They regularly put on Musical showcases.ô 

 
NATIONAL AUTISTIC SOCIETY, AUTISM ACCREDITATION SPECIALIST AWARD ð May 2024 

 

      
 

¶ óAutistic students are treated with dignity, status and respect and are provided with meaningful positive 
feedback to boost confidence, self- esteem, and self-worth. Precise and genuine praise was offered.ô 

¶ óEach autistic student is supported to socially interact with peers during lessons. Many observed lessons 
involved students being supported to take part in structured and purposeful social skills activities where 
shared attention, turn taking, sharing and group learning was supported effectively by staff.ô 

¶ óExcellent lessons were observed where students learned about relationships through a story supported 
by relevant props to learn about feelings. Adults joined in during art activities whilst delivering excellent 
total communication support. Students learned about team work and working together in Lego therapy 
and reflected on their roles and paid each other compliments.ô 

¶ óStaff are confident in talking about how they support autistic students in becoming more independent 
and developing daily life skills and what progress has been made. Staff gave examples of students 
participating and performing at the Shakespeare festival where they created scripts and designed 
costumes.ô 

¶ óStaff provide the right level of support to enable each autistic student to experience a sense of completion 
and success whilst helping them develop skills of self-reliance and resilience. Good questions were 
asked and processing time was given to help students answer questions verbally or using visual 
supports. These were used effectively to encourage students to actively express preferences, make 
choice and take decisions.ô 
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CHALLENGE PARTNERS - QUALITY ASSURANCE REVIEW ð May 2023 
 

 

¶ óRiverside is superbly resourced. Walking through the bright and airy, spacious corridors, students 
have the opportunity to use multiple breakout spaces across the buildingsô. 

¶ óIn classes, the pedagogical approach matches each Team's cohort. In Teams One and Two, more 
verbal, subject specific language is used. Students benefit from graduated tasks that match the level 
they are working at. In Teams Three and Four, more sensory learning takes placeô. 

¶ óThe unique makeup of the cohort at Riverside means that every member of the school community is 
committed to increasing studentsô cultural capital. This includes yearly democratic elections for school 
council and for head and deputy head boy and girl. These empowered and enthusiastic students are 
keen to talk about their roles. As the deputy head girl explained, óWeôre here to help. One of my key 
jobs is to go and help in Team Four classesô. 

¶ óStudents also build their cultural capital by the huge range of activities provided at Riverside. This  
includes after school clubs for bowling, swimming, cookery, art, drumming, cycling, gym, breakfast 
clubs, and hydrotherapy, but also making the most of London. This includes a sensory opera by The 
English Touring Opera, links with Tottenham Hotspur Football Club and theatre visits to the West 
End (to see hit shows such as Les Miserables)ô 

 
Arts and Sports Awards 
 

GOLD ARTSMARK AWARD, (ACCREDITED BY ARTS COUNCIL ENGLAND) ð 2023/24 
 

¶ 'Riverside School is committed to the arts. Diversity is celebrated and promoted with creative 
practitioners working in school (e.g. jazz musicians / photographers) coming from many backgrounds.ô  

¶ óThe curriculum is differentiated to meet the broad range of needs and students have the opportunity 
to achieve Arts Award, NCFE and ASDAN accreditation. Where appropriate, attention is drawn to the 
creative and cultural industries as career choices. For example, the careers programme included 
organising a studio visit to BLINK for a student interested in animation.ô 

¶ óYour many collaborations with a range of arts providers such as Shakespeare Schools, London 
Symphony Orchestra, English Touring Opera, Oily Kart, Groundswell Arts and Young V&A support 
you in offering quality arts, cultural education and arts experiences.ô  

¶ óStudents engage with the arts at their own pace, exercising choice in which arts experiences they 
wish to pursue such as choir, drawing club or weekly dance sessions led by Solestar.ô 

¶ óStudents have opportunities to perform, see performances, display their work and share this with a 
school in Slovenia.ô 

 
SCHOOL GAMES GOLD MARK ð 2022/23 

 
The School Games (Gold) Mark is the sports award that recognises effective engagement (provision and 
uptake) in school games against a national benchmark regarding keeping young people active. 
Schools have to demonstrate: 

¶ how they maintain and grow school engagement in school games and at least 60 minutes for each 
young person weekly. 

¶ how they create positive experiences to ensure physical activity and competition reflect motivation, 
competence, and confidence with clear intent. 

¶ that they have a clear focus on how secondary schools are engaging in school games. 

¶ how they develop a positive character outlook for young people. 

¶ how school games make a meaningful difference to the lives of young people. 
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Leaversô Destinations (Year 11s & Year 14s), July 2024 
 
26 students left the school in July. All student leavers delivered recorded and/or live farewell 
presentations and received their accredited courses portfolios of achievement at a celebratory Leaversô 
Assembly at the end of term, attended by all school students and staff, and leaversô families.  
 
13x year 11 leavers  
took up places at Haringey Sixth Form College - Entry Level and Foundation Department. 
2x year 11 leavers  
took up places on the Sixth Form College Cross-Centre courses (from their base in the Entry Level and 
Foundation Department). 
2x year 11 leavers 
took up places at Barnet & Southgate College SEND Department. 
1x year 11 leaver 
took up a place at COHENEL (College of Haringey, Enfield & North-East London) SEND provision. 
1x year 11 leaver 
took up a place on the Mencap Project Search Apprenticeship Scheme. 
 
2x year 14 leavers 
took up places at Barnet & Southgate College 19-25 SEND Department . 
1x year 14 leaver 
took up a place at John Dewey College. 
2x year 14 leavers  
took up places in in Haringey Adult Social Care provisions. 
2x year 14 leavers 
have transitioned to home-care placements with support from Haringey Adult Social Care. 
 

Admissions 

 
Admissions to Riverside are agreed by Haringeyôs Special Educational Needs and Disabilities (SEND) 
Panel of the Children and Young Peopleôs Service, advised by the Educational Psychology Service (EPS) 
in negotiation with the school. Initial referrals of students (who, unless they are on an assessment place, 
will have an EHCP - Education, Health and Care Plan - and will be experiencing significant difficulties 
with their learning) can be at any age from year 6. 

An annual cohort transfers from The Brook primary special school into Riversideôs year 7, but also from 
many other special and mainstream primary schools at secondary transfer.  On occasions students may 
enter during school years 8-11.  Learning Centre students may be admitted at any time in years 12-14. 

New parents are invited to visit and tour the school and talk to the headteacher prior to stating their 
preferences for their students. Once places are confirmed, Riverside teachers visit the host school to 
meet the student and their staff on an information-sharing basis. 

In mid-July annually the school hosts a óNew Studentsô Induction Morningô where all new students come 
to Riverside and join the class and staff who they will be with in September. Later in July we host a 
óParents Induction Eveningô where parents of new students, (and those whose students will be moving to 
a new class), visit the school for a briefing from the headteacher and then meet other parents and the 
new staff to share plans for September and visit the class. New parents also complete admission forms. 

Induction and familiarisation programmes for new students can be bespoke according to individual need. 
For example, some students are better suited to attending the Induction Morning only, others may require 
a more extensive package which can include individualised taster sessions at Riverside. 
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Classes & Teams  
 
There are 5 Teams at Riverside. Teams 1 consists of four classes, Teams 2 and 3 five classes, and 
Teams 4 three classes, organised according to common levels of independence and needs, divided by 
key stage rather than year group. Team 5 consists of three classes, organised on three levels of need. 
 
Team 1: MLD (11-16, KS3/4)  Progress 8+, formal curriculum 
Team 2: SLD (11-16, KS3/4)         Progress 8+/8, adapted curriculum 
Team 3: SLD (11-16, KS3/4)         Sensory Progress 8 
Team 4: PMLD (11-19, KS3/4/5)   Developmental 8 
Team 5: MLD/SLD (16-19, KS5)    Specialised multi-dimensional curriculum 
 
In Teams 1-4 classteachers deliver English, Maths, Science, PSHEE, (and accredited courses in KS4). 
Specialist teachers deliver Art, Music, PE, and Food Technology, (also computing with the Progress 8+ 
classes). Team 5 classteachers deliver a specialised óTowards Independenceô programme. 

Organisation of the Teams 

Each team is led by a Team Leader who leads on the curriculum for their team and monitors the quality 
of teaching and learning, ensuring that there are regular opportunities in the team for sharing good 
practice. In addition to whole school weekly assemblies, each team has their own weekly assembly. The 
make-up of classes within the teams is governed by group commonalities of need, levels of independence 
and learning capacity.  
 
Classes are divided by key stage to allow focused support and teamwork regarding separate KS3 and 
KS4 areas of specialism. KS4 students take accredited courses in addition to preparing for transition to 
post-16 education, and KS5 classes have a particular focus on developing independence. In addition, in 
the Main School, most classes are differentiated between autism-specialist classes, and classes for other 
types of need. Some class groupings are better suited to a mix of students. 
 
The Learning Centre classes provide for a range of students who have experienced significant barriers to 

their learning, be they medical, emotional, or behavioural. One class provides for students with low support 
needs, P-step 8-13 (Team 1 - Entry Levels/Level 1 equivalent) and the others for students with high 
support needs, P-step 4-10 (Teams and  3, Standards 1-3 equivalent).. 
 
Team 1 classes follow a group size model of 10-12 students per class, usually with two teaching 
assistants. Team 1 students may communicate wholly verbally, and the style of teaching may resemble 
a mainstream teaching model whilst still addressing studentsô individual needs. Classes in team 1 have 
a formal, subject-based curriculum. 
 
Team 2 classes follow a group size model of 7-10 students per class, with two or three assistants. 
Students are taught using a range of augmented communication methods such as PODD, Makaton 
signing, and Communicate in Print, (a computing symbol resource).  Classes in team 2 have an adapted, 
but still subject-based curriculum, augmented by a range of activities, therapies, and approaches 
according to class or individual need. 
 
Team 3 classes follow a group size model of 6-7 students per class with three assistants. As in Team 2 
staff use a range of augmented communication methods (PODD, PECS, and Communicate in Print), but 
also Intensive Interaction and Attention Autism. Students with lower support needs within the Team may 
require more structured subject-based learning to meet their needs. Other classes in Team 3 follow a 
sensory-based cross-curricular curriculum.  
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Team 4 classes follow a group size model of 6-7 students per class with three or four assistants. The 
core PMLD curriculum is delivered by the class team, although, (as with ASD classes), there is separate 
specialist subject teaching. Three specialist PMLD classrooms are located on the ground floor. These 
rooms contain equipment bays and overhead hoisting systems. Classes in team 4 have a sensory and 
developmental curriculum of teaching and learning. 
 
Team 5 classes are based in our off-site Learning Centre annex and are organised into three classes. 
There are two classes for students with high support needs, and one for students m with lower support 
needs. The curriculum is specialised, multi-dimensional and differentiated according to individual needs. 
The Centreôs focus is on developing independence, communication, and social skills, helping students 
prepare for transition to adult life. 

 

Staff Roles 

 
Classteachers 
All classes are allocated a teacher who holds responsibility for delivering core subject or cognition and 
learning programmes, and also pastoral care responsibilities.  
In Teams 1, 2 and the lower needs tier of Team 3, the classteacher delivers lessons from the four core 
areas of English, Maths, Science (KS3 only) and PSHE/PSD programmes of study; in these subjects 
studentsô progress is measured and reported. In addition, these teachers deliver termly enrichment 
lessons, selecting from the enrichment menu according to the classôs learning capacity, (drama, design 
and technology, geography, history, careers education and Spanish).  
In the more complex classes in Team 3 and in Team 4 the classteacher delivers lessons within the core 
learning areas of Cognitive Development, Communication, Independence, and Physical Development, 
which, with the addition of four sensory specialist subjects, form the Developmental 8 curriculum.  
 
Specialist Teachers 
Four specialist teacher-led subjects (Music, Art & Design, Food Technology and PE) are delivered to all 
classes in all Teams, which - in addition to the four classteacher-led subjects in Teams 1, 2 and the lower 
needs tier of Team 3 - constitute the schoolôs Progress 8 model. (The addition of computing constitutes 
a Progress 8+ model for Team 1).  
In the more complex classes in Team 3, and in Team 4, specialist teachers deliver sensory-based 
programmes in their subject. Student progress is measured and reported in all these subjects. 
The specialist teachers, (of which a small number are classteachers with particular expertise and 
experience in teaching a specialist subject), cover all classes across the school with weekly lessons in 
the specialist rooms. Their teaching includes the delivery of accredited courses in KS4. 
 
Teaching Assistants (TAs) 
All classes have between two and four TAs attached to the class. TAs support the teachers in delivering 
the studentsô learning and care programmes, working as a team under the classteacherôs guidance. TAsô 
support for the teacher includes leading groupwork within lessons and inputting studentsô progress data.  
 
Lunchtime Assistants 
At Riverside a team of lunchtime assistants are deployed into all the play spaces, outdoor and indoor, at 
lunchtimes. They support the schoolôs TAs in helping students develop social, play and social skills. 
 
Apprentices 
Over recent years Riverside has set up an apprenticeship scheme whereby ex-students can return to the 
school at age 19 to carry out paid apprentice placements. Currently apprenticeships are in IT. 
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Head Girl, Head Boy & Deputies 
 
At the start of each school year Team 1 students and staff vote for a Head Girl, a Head Boy and Deputies 
for each. Candidates provide a presentation to voters beforehand. The role of the Head Girl, the Head 
Boy and their deputies is to offer a ólistening earô for students across the school and try to help with 
solutions, with or without support from adults. The Head Girl, Head Boy and their Deputies visit the first 
governing board meeting of the year to introduce themselves, and then meet with the headteacher and 
senior staff regularly. 

 
School Councils 
 
There are two School Councils, one for Teams 1 and 2 students, the other for Teams 2 and 3 students, 
so that the communication approaches in each Council matches studentsô needs. The Councils meet 
half-termly to discuss school events, and to make recommendations to senior staff for ideas to improve 
and enrich the life of the school in such areas of curriculum topics, playtimes, lunches, and off-site visits. 

 
Sports Ambassadors 
 
Our Sports Ambassadors promote the values of sport to other students, both in terms of enjoyment and 
achievement and in developing healthy lifestyles; they are role models and champions for PE and school 
sport, encouraging other students to participate. They also forge links with external sporting organisations 
such as Tottenham Hotspurs Football Club.  

 
Year 11/Year 14 Prom & Leaversô Assembly 
 
Towards the end of the summer term annually, Year 11 and Year 14 students gather together for a 
celebratory prom. This is an opportunity for these students to celebrate their school life in a social setting. 
Year 10 students are invited to say their farewells to the year 11 leavers in a social context.  
 
At the end of the summer term, we hold a Leaversô Assembly to which parents, governors and the mayor 
are invited. The whole school also attends, and students who are leaving record farewell messages, and 
those who can, make speeches. 

 
Inclusion Links with Mulberry Academy Woodside (On Our Shared Campus) 

 
Inclusion links with Mulberry Academy at Woodside are negotiated through various communication 
forums overseen by Riverside and Woodside teachers working collaboratively together.  

For some students some engagement with the Woodside community through shared lunchtime activities, 
for example, may be appropriate. For others a variety of regular engagement activities may be suitable, 
such as joining in break-time activities and assemblies. Class groups may join classes for targeted 
modules in some subjects, or joint drama productions. Riverside year 11 students take up work 
experience placements in Woodsideôs canteen, and Woodside students can take up work experience 
placements in Riversideôs Team 4 (PMLD) classes. 

Woodside students are also able to join in certain lessons delivered at Riverside, in which the curriculum 
content and teaching methods may suit their individual needs, and some Woodside students operate on 
a dual registration model to this end. Woodside year 10 BTEC students visit Riverside regularly to learn 
about care skills needed with Riversideôs more complex students. 



  

- 9 - 
 

Reports are written annually, publicising all events where there is shared engagement with groups of 
students from Riverside and Woodside. These could include joint Makaton workshops, National Theatre 
productions, Children in Need Day, World Book Day, Anne Frank Exhibition, Black History Month, Anti-
Bullying Week, Creative Arts Week, LGTBQ+ History Month, Disability History Month and Duke of 
Edinburgh camping expeditions where students from each school go together. (Detailed reports can be 
found on the schoolôs website  -  Beyond Lessons ï Inclusion with Mulberry Academy).. 

 
NHS Therapies & the Multi-Disciplinary Team (MDT) 
 

Riverside has access to a range of ancillary and support services; educational, physical, and medical that 
make up the MDT. Some will be based within the school; others are brought in as required. The school-
based MDT link closely with staff groups to jointly plan for the delivery of therapy programmes. 
 
A team of speech and language therapists, (SALTs), provided by Whittington Health in Haringey, are 
timetabled to help students with their speech, language, and communication, and to give advice and 
guidance to staff. The SALTsô therapy work is mostly carried out directly with students in pairs or small 
groups in the classroom, although blocks of individual therapy can be provided in some cases. Other 
support professionals include teachers of the hearing-impaired and the visually impaired, and the 
community dietician.  An occupational therapist and a physiotherapist provide support for students in their 
disciplines, combining direct intervention programmes with advice and training to staff. 
 
A nurse is based at the school to monitor, advise on and support studentsô general and specific health 
needs, and maintain close links with the local CAMHS-LD team. The nurse can make home visits when 
necessary. A cycle of student medical consultations is organised with the school doctor. 
 
Access to the curriculum for the more complex Team 3 and PMLD/Team 4 students is through an MDT 
approach. The team comprises of many of the therapists and health professionals listed above, as well 
as specialist assistants for physiotherapy, OT, and trampoline/rebound therapy.   
 
Parents who may need help and advice regarding support at home, respite care, benefits claims, housing 
circumstances or any other issue which impacts on their student, can schedule an individual appointment 
on surgery days by contacting the deputy headteacher with responsibility for parent links. 

 
Music & Art Therapy 
 

The school is fortunate in being able to provide two core complementary therapies for students: Music 
Therapy and Art Therapy. We find that for many of our students these therapies are more effective than 
talking therapies such as psychotherapy.   
 
Music Therapy has been supported for many years by generous donations from the Tottenham Grammar 
School Foundation, and Art Therapy is match-funded by Respond. Tottenham Grammar also generously 
fund some other therapies such as Dance Therapy and Equine Therapy. 

 
Educational Psychology Service (EPS) 
 
Specialist Educational Psychologists are attached to the school, assessing studentsô educational needs 
as required, and offering psychological advice and support to staff and parents. Support can include 
consultations and observations (at school and in the home), and one-to-one or small group interventions 
to promote learning and emotional wellbeing. In addition the EPS can deliver staff coaching and 
supervision, and parental coaching in terms of strategies to use at home to enhance family relationships. 
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Student Progress 
 
Our Team structure reflects how we organise studentsô learning and curriculum. Students are continually 
assessed to ensure that all aspects of learning are captured. Studentsô learning is assessed in two main 
ways: linear progress measures, and holistic progress measures, using our SOLAR recording system. 
 
Linear progress measures 
Á Our P-Steps (Programmes) run from P1i to P16+ reflecting the full ability range of our school. 
Á Our P-Step measures are broad, multi-dimensional and evolving. 
Á The P-Step (programmes) are significantly different from the óoldô P Levels, which over-narrow. 
Á The principle of assessment is to check and identify what a student understands and what they need 

to learn next. This is done on a daily and lesson-by-lesson basis. 
Á All parents receive a termly report regarding their studentôs progress. 
Á Parents attend Parents Evenings in the spring and summer term to check on their studentôs progress. 
 
Holistic progress measures (Key Skills) 
Á This holistic assessment system is dynamically linked to the non-linear learning targets (Key Skills) 

stemming from the Annual Review of the EHCP. This is a significant integration mechanism.  
Á We have 6 óareas of focusô in our Key Skills holistic progress measure: Communication Skills, Social 

Skills, Motor Skills, Independence Skills, Self-Care Skills, and Cognitive Skills. 
Á Students have Key Skills Targets set termly, which are evaluated at the end of each term. This 

progress information forms part of the report to parents each term. 
 

Assessment 
Á Assessment and target-setting informs our day-to-day classroom and therapist practice for each 

student. Whenever possible, students are involved in their own assessment by reflecting on their 
experiences and assisting in setting their own targets. We aim to help our students recognise and 
take pride in their own achievements. 
 

Recording 
Á Weekly class meetings are a forum for teachers and TAs to work together to plan lessons and to 

record student progress, in terms of our P-Steps SOLAR online assessment recording system.  
Á All studentsô progress is recorded on SOLAR, but Team 5/Learning Centre students also deploy Class 

Dojo which is a progress-recording system accessible by parents remotely on an interactive basis. 
 

Team progress meetings 
Á Team progress meetings are held at the end of the autumn and spring terms. A range of progress 

data information, both linear and holistic, is prepared for these meetings between the class teacher 
and team leader. The progress of students towards their individual targets is reviewed in the meetings 
and, where issues relating to progress arise, either interventions are agreed or the underlying reason 
for reduced progress analysed and recorded in a contextual narrative. 
 

Reporting  
Á We report to parents termly on the progress of their students using P-Steps assessments. 
Á Every student has an Annual Review meeting at some stage of the school year, during which targets, 

and an updated Holistic Learning Programme is agreed. The meeting is an opportunity for parents to 
discuss their studentôs progress in all areas of the curriculum with the class teacher and a senior 
member of staff. Parents receive a copy of the written annual review report in advance of the meeting. 
Other professionals may attend the meeting when appropriate (e.g., SALTs/EPS). Students join the 
start of the meeting and stay for as long as they are able to engage. 



  

 

  
 
 


